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English	  Department	  –	  Equity	  Plan	  –	  2015-‐2018	  
A	  Pedagogy	  of	  Hope:	  Reading,	  Writing,	  &	  Student	  Engagement	  	  

Department	  Mission	  	  
The English Department faculty believe that students who read, write, and think critically are better 

prepared to live in a complex, multicultural society. As one of the largest programs at Chaffey College, the English 

Department offers a wide range of courses from foundation to transfer-level. The department supports the college’s 

mission by fostering academic thinking; promoting active, life-long learning, critical thinking, and cross-curricular 

connections; and inspiring students to explore new ideas, beliefs, and their place in the world. The underlying 

philosophy of the department (encouragement + high standards = success) aligns well with the college’s Hope, 

Engage, Succeed campaign. 

The English Department supports all academic and vocational programs by (1) providing foundational 

courses for under-prepared students; (2) offering general education courses which emphasize critical reading, 

writing, and research skills applicable to other disciplines and professions; (3) scheduling associate degree and 

transfer English courses; (4) offering literature courses which appeal to the culturally diverse student population; (5) 

utilizing technology in the classroom to facilitate the learning process and to better prepare students for a future 

committed to technology.  

The department also emphasizes interdisciplinary participation through collaborative teaching and learning, 

as well as using the resources of the campus community (The Chaffey Review, the Success Centers, the Wignall 

Museum of Contemporary Art, One Book-One College, the Library, the Journalism Department, and other campus 

resources and activities). 

Targets	  for	  Alleviating	  Disproportionate	  Impact	  
Group	   %	  who	  pass	  English	  1A	  	  

after	  passing	  English	  475	  

new	  targets	  for	  2015-‐2018	  

African-American  33% 40% 

Hispanic 39.6% 45% 

age 40-49 34.2% 40% 

age 50 or older 21.1% 25% 

foster youth 12.5% 20% 

 

The percentages here indicate the proportion of students in that group who successfully complete English 

1A after passing English 475. These numbers do not count those who never complete English 475 or those who 

assess directly into English 1A. The English Department will implement an array of strategies and interventions that 

can improve teaching and learning to reduce the disproportionate impact and increase success/retention rates in 

various categories: classroom practices, professional development, scheduling, assessment, and campus resources. 
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Activity	   Timeline	   Outcome	  
Schedule teaching and learning forums 

with the ESL and Math Departments.	  
Spring 2015	   Faculty will share insights, strategies, and 

interventions for targeted groups in pre-

transfer courses. 

 

Work with IR to update cut scores & 

multiple measures for students’ 

placement into English sequence. 

 

Spring 2015	   Adjusting the scores will lead to more accurate 

placement, better preparation for subsequent 

courses, and increased success rates. 

 

Revise desirable qualifications on hiring 

announcements to include experience 

teaching the targeted groups.  

 

Spring 2015	   The hiring process will help to find candidates 

who demonstrate sensitivity towards and 

awareness of the needs of African-American, 

Hispanic, returning, and foster youth students. 

 

Meet with faculty from the Success 

Centers and Supplemental Instruction to 

increase student participation in both 

programs. 

 

Summer 2015	   Student success rates should increase across 

all groups with increased participation in 

instructional support programs.	  

Schedule mandatory, paid training for all 

contract and adjunct English instructors in 

best practices for classroom equity. 

 

Summer 2015 

or  

Fall 2015	  

This training will lead to widespread 

dissemination of new pedagogies and 

intervention strategies for targeted groups. 

 

Work with IR and Counseling to survey 

students’ attitudes towards reading, 

writing, and engagement.  

 

Fall 2015 

and 

Fall 2016 

These surveys will allow the department to 

check on the efficacy of the classroom 

strategies and institutional interventions. 

Analyze course offerings to schedule 

classes that better meet the needs of 

students (i.e., increase fast-track 

offerings). 

 

ongoing	   Additional sections of fast-track courses will 

allow greater access at midpoint of semester; 

fast-track courses in English have a record of 

higher success rates. 

Increase faculty participation in FSC 

workshops, seminars, and the summer 

institute. 

 

ongoing	   Greater participation will allow for 

dissemination of new pedagogies and 

intervention strategies for targeted groups. 
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Classroom	  Practices	  (pedagogy,	  curriculum,	  textbooks,	  etc.)	  
Improvements in success and retention start in the classroom. Some of these strategies apply to particular 

student groups, but the majority of the strategies apply to all levels of English and to a wide range of students. The 

department recommends the following best practices for classroom faculty (see “Best Practices for Classroom 

Equity” document for more details): 

• Create a community of learners in class (learn students’ names, create a climate of trust in the class, have students 

learn each other’s names, email students who miss class).  

• Be encouraging to students during class—remind them of their goals and how they can get there. Show them how 

this class directly connects with those goals. Offer them hope.  

• Increase the points of contact with students such as individual conferences, non-academic related conversations 

before and after class, comments on work, and physical or virtual meetings. Extend personal invitations to students 

to come to office hours. Regularly remind students of office hours times and additional availability by appointment. 

• Encourage students to stay in the course and to participate in campus activities, clubs, etc.. Avoid negative 

imperatives: “You should drop” or “You don’t belong here.” 

• Assign readings that engage diverse interests and backgrounds. Explore the relevance of the subject matter and its 

relationship to the learners’ personal experiences and contemporary situations. Include diversity of writers and 

experiences that address culture and identity. 

• Include assignments that ask students to connect to their hopes, aspirations, mentors, and resources, and that 

provoke students to connect with someone/something beyond themselves that inspires them. Include assignments 

that ask students to connect to their community. 

• Utilize low stakes classroom assessment techniques to monitor student comprehension and engagement (like pop 

quizzes). Employ forms of assessment that are based on multiple intelligences. 

• Listen and be willing to mitigate specific student situations if the student has extenuating circumstances. Students 

are more likely to stay in class and persevere if they feel like they are understood by their instructors. 

• Don’t assume all students desire to transfer. Don’t assume knowledge on popular culture.  

• Be informed (FSC workshops/seminars/summer institute) about what stereotypes faculty or others may 

unconsciously be bringing into the classroom. This awareness should inform instructor practices. 

Professional	  Development	  
In order to train faculty in the above classroom practices and other interventions, the English Department 

will pursue the following professional development activities: 

• Increase participation in the department Moodle site (CETI) for sharing ideas, lessons, articles (ongoing). 

• Continue teaching demos at monthly meetings (but possibly tailored to target groups) (ongoing). 

• Increase faculty participation in FSC workshops, seminars, and summer institutes (ongoing). 

• Schedule teaching & learning forums with the ESL and Math Departments to share strategies for engaging students 

in pre-transfer courses (Spring 2015). 

• Schedule training for all adjunct and contract instructors in best practices for classroom equity (Summer or Fall 

2015). Implement peer-to-peer mentoring outlined in the department’s PSR (2013-2014). 
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Scheduling,	  Assessment,	  Placement	  
 The central importance of assessment/placement and scheduling that meets the needs of students requires 

meaningful analysis of cut scores and careful scheduling. The English Department will explore the following 

options: 

• Offer more fast-track English 475 and 1A courses, and examine which modules have higher potential 

retention/success rates. Adjust the number of DE or hybrid sections. 

• Adjust the cut scores for English 575, 475, and 1A so that students are better prepared for the subsequent level. For 

example, by raising the cut score between English 475 and English 1A, students who currently test into English 1A 

by only a slim margin could benefit from taking English 475 to reinforce their reading/writing skills, to hone their 

study habits in a less-demanding environment, and to boost their confidence. When these students advance from 

English 475 to English 1A, they could find themselves more prepared to be successful. 

• Review the forthcoming common assessment tool and participate in the pilot program. 

• Before a new contract is ratified, seek a commitment from the administration to compensate part-time faculty for a 

minimum of two paid office hours per month (or a minimum of eight paid office hours per semester). Any attempt to 

improve student success seems insincere if Chaffey is unwilling to provide part-time faculty with financial incentive 

to meet with students as individuals. 

• Encourage faculty with high success rates and/or high empathy to teach English 1A. Encourage faculty who often 

teach English 475 to teach English 1A and vice versa. 

• Make “demonstrated sensitivity to and/or success with African-American, Hispanic, 40-49, 50+, and/or foster 

youth students” a desirable qualification in future job searches. 

• Consider offering learning community classes which pair English 1A courses with courses from other disciplines. 

 

Campus	  Resources	  (SI,	  Success	  Center,	  Faculty	  Advising,	  Puente,	  etc.)	  
Improved teaching and learning within English courses should build on the already robust network of 

campus resources; one department alone cannot accomplish impactful changes. The English Department will 

explore the following options in conjunction with other areas on campus: 

• Increase the number of sections of English 475 and 1A with Supplemental Instruction attached.  

• Increase student completion of the Success Center requirement in English 475 and 1A. 

• Develop a new series of DLAs and workshops on strategic study techniques (test taking, note taking, time 

management) as well as goal-setting and computer/technology literacy. These activities can be done as part of the 

student’s regular supplemental instruction requirement. 

• Survey students to monitor the development of their attitudinal changes towards successful course completion. 

• Encourage students to connect with the Chaffey community beyond the classroom by incorporating on-campus 

events and programs into assignments and instruction (i.e., the Wignall Museum of Contemporary Art, One Book-

One College, ASCC, clubs, athletics, etc.). 

• Consistently and systematically inform students of Faculty Advising, Honors, AA-Ts, the Transfer Center, job 

fairs, etc.  Collaborate with the GPS Centers, Counseling, Success Centers, and Veterans Center. 
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Student	  Testimonial	  	  
This email from an older student who graduated from Chaffey highlights the importance of listening to 

students’ voices when considering further improvements to teaching, learning, and student engagement: 

 

Sent: Saturday, November 15, 2014 12:14 PM 

To: Daniel Keener 

Subject: Re: Question for Research 

 

Thanks for asking. Being of that population and recently earning my Bachelor’s degree (6/13) and now currently 

earning my Master's degree (ETA 6/16) and plan to pursue my PhD as well, I do have some insights to share. They 

are as follows: 

A. A few students in the 40-50 age group and I have had in conversation about being in school at this point in life. I 

find that they are fearful being among a population young enough to be their children. They feel that they may be 

looked upon as being old and not accepted as a part of the "group" by the younger generation. (I adapt within 

reason.) 

B. They do not relate with the topics of conversations with the younger generation. (I bring a different perspective.) 

C. Fear of technology. (I seek help) 

D. Fear of being judge by the professor who could be younger than them or the same age. (I share my concerns with 

the professor) 

E. Fear of being in a classroom setting after being away for years. (I engage in the activities; I like to learn new 

things) 

F. Family responsibility. (I asked for help and understanding from family members with responsibility and did not 

participate in many social activities with family. I told them that I was in low radar mode and they would only hear 

from me on occasion or with matters of great importance.) 

G. Work load from the job.( I had to block time for homework.) 

H. Lack of focus, commitment, and not setting a timeline goal to graduate. (I created a timeline goal and stuck to it.) 

I. Poor counseling; not understanding or knowing about prerequisites. (I and 4 others had counselors who did not 

share accurate information about prerequisites. This was discovered because I made it my business to do research on 

the department of my major website and ask frequent questions to counselors in time and I took action in time to 

make the correction. I also did a lot of pre-planning and knew what classes I would take each semester.) 

J. Some people had professors telling them that they do not belong or are not smart enough (three people shared this 

with me). This would be a good topic for research. Ageism seems to be the main reason. Both internally and 

externally with many individuals.  But not me "I am forever 25!" 

I am available to speak to your colleagues if that will help as well. Let me know if you have any other questions. 
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Resources	  for	  Further	  Reading	  
State and national reports (background info & suggestions for change): 

1) http://www.ccsse.org/docs/MOC_Special_Report.pdf 

2) http://www.league.org/gettingresults/web/p/module1.pdf 

3) https://www.aacu.org/peerreview/2011/winter/KleinCollins 

4) https://www.aacu.org/publications-research/periodicals/research-adult-learners-supporting-needs-student-

population-no 

5) http://www.nea.org/home/AchievementGaps.html 

6) http://www.cacollegepathways.org/sites/default/files/5-serving-foster-youth-in-california-community-colleges-1-

1.pdf 

 

What other community colleges are doing: 

1) http://www.ccc.commnet.edu/achievingdream.htm 

2) http://www.maricopa.edu/studentaffairs/fosteryouth/learnmore.php 

3) http://sites.edvantia.org/pdta/pdf/tdoe_effective_practices_achievement_gaps080812.pdf 

4) http://www.stuartfoundation.org/OurStrategy/vulnerableYouthInChildWelfare/Initiatives/CollegePathways 

	  

 


